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RESIDENTIAL EDUCATION - ORIGINS AND POTENTIAL 


As some of you are aware, one of the resources available to 
you as a teacher at Concordia is the Lacolle Centre for 
Educational Innovation. 


Lacolle began in 1970 as the brainchild of a group of Loyola 
faculty and staff. There was a feeling at that time that 
something was missing in higher education, that in the typical 
university activity the student, his individuality and his 
relationship to other students was not considered important to 
the process of learning. Somehow, humanity was ignored. The 
group requested a grant-in-aid to purchase an off-campus facility 
for the purpose of making 'the quality of the human relationship 
the priority in the educational quest’. 


The house itself is located approximately 40 miles south 
east of Montreal. It is a large structure that has been 
remodelled to accomodate between 25 and 30 individuals overnight 
and as many as 50 for a one day session. The facility includes 
four large bedrooms, three fully equipped bathrooms, a kitchens 
and dining room, four small meeting rooms and one very large 
conference room. Although Lacolle stresses informality, it is in 
no way primitive. The house is situated on 14 acres of lawn and 
woodlot. 


The programs that take place at Lacolle are varied. 
Activities that are designed to complement academic credit 
courses, are given priority in the selection process. Other uses 
include departmental meetings for faculty and students, task 
groups (for example the curriculim committee of the Education 
department), various student association meetings, and Lacolle 
sponsored programs. In 1973 Lacolle was used 37 times by 
approximately 700 people. In 1982 110 groups will use the 
centre, or approximately 2,200 Concordia students, staff and 
faculty. In addition, there is a growing clientele of renters or 
outside users from the Montreal community. 
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When Lacolle is spoken 
of, there is a_ tendency to 
describe it as va large 
farmhouse the university owns, 
somewhere near the American 
border’. We would like to 
suggest that Lacolle is two 


things; a physical structure, 
and a philosophy dedicated to 
complement institutional 
learning by creating an 
alternative environment in 
which self-expression, active 
participation and involvement 
are seen aS crucial elements 
in providing a well rounded 


education. 

In this newsletter we 
would like to trace some 
history of residential 
learning in North America, 
present some evidence on the 
effectiveness of residential 


learning and offer suggestions 
for those of you who might 
like to experiment with this 
form of teaching and learning. 


BRIEF HISTORY OF RESIDENTIAL 
LEARNING 


Residential education, as 
we know it, evolved from the 
Danish Folk high schools 
initiated by Christen Kold in 
1851. With the help of his 
neighbors he built a school on 
a farm in Ryslinge, Denmark. 
It had a sleeping loft for 
teachers and students, a 
kitchen, a living room, and 
one meeting room. The purpose 
of the Folk schools was to 
educate the masses of the 
nation, to teach them to care 
for such subjects as history 
and literature, as well as 
those related to their several 
vocations. These schools are 
credited with 'tranforming the 
country economically, giving 
Lt a Spiritual unity and 


producing perhaps’ the only 
educated democracy in the 
world’. 


The concept of the Danish 


Folk high schools which Kold 
implemented was that of a 
Danish theologian, Nicoie 
Grundtvig. He opposed the 
formalism, rote-learning and 
emphasis on books) and "dead' 
languages characteristic of 
the Danish schools of the 
early Nineteenth Century. He 
Proposed a school to be based 


On waliving work! hor ladda sriie 
the people, not just scholars. 
It was to be for young adults, 
and residential in format, so 
that students and their 
teachers might live, study, 
and discuss together. 


wrote: "What 
one learns only for the sake 
of an examination one, of 
course, hurries to forget when 
the examination is over; 
however, that which one learns 
only because of a desire to do 
so aS} never actually 
forgotten, and one strives 
more ardently to propagate it 
the more experience convinces 
him to a true and happy way of 
looking at ihakaeey a YU This 
statement is the essence of 
the basic principle of adult 
education as we practive it 
today; that is, any successful 
program must eblbigabalal the 
expressed education needs of 
those who participate in it. 


Grundtvig 


Grundtvig's son migrated 
to America in the late 1800's 
and was instrumental in 
establishing a Folk school in 
Minnesota known as Danebold. 
Harold Benjamin, one of the 
Folk school teachers who 
served there, later became the 
new director of the of the 
University of Minnesota Center 


for Continuation Study, which 
was established in 1936. 


World War Tels had a 
tremendous impact on the 
growth of residential learning 
centres. It was learned by 
both industry and the armed 
forces that short, intensive, 
and specialized courses were 


very effective ahyal quickly 
solving some of the technical 
and management problems 


involved in the change-over 
from production of peacetime 
products to the production of 
war material. Out of these 
experiences came many training 
techniques still in use in 
industry and the armed forces, 
many of which have been 
adapted to other fields of 
education. 


The rapid growth of 


scientific and technical 
knowledge during and since 
World War II and the many 
subsequent social and 
political problems made 


erystal clear the great need 
for continuing education on 
intensive short-term bases for 
professional practitioners who 
must negotiate the problems of 
a rapidly changing society. 


However, up to 1950, only 
a handful of residential 
centers for this purpose had 
been established in the United 
States. Principal among these 


were the University of 
Minnesota Center for 
Continuation Study (1936), 
mentioned earlier; Allerton 


House, University of Illinois 
(1949); Lake Geneva Campus of 
George Williams College, 
Williams Bay, Wisconsin 
(1884); Jackson's Mill, West 
Virginia University, Weston, 
West Virginia (1922); Virginia 
State College Residential 


Facility, Petersburg, Virginia 
(1947); Pinebrook Conference 
Center of Syracuse University; 
and Arden House, Columbia 
University. 


But by 1967 this number 
had zoomed to approximately 
80. Certainly one of the most 
salubrious forces in 
stimulating the rapid growth 
was the financial assistance 
totalling over $20,000,000. 
given by the W.K. Kellogg 
Foundation for the building of 
continuing education centers 
at Michigan State University, 
followed by the Universities 
of Georgia, Nebraska, 
Oklahoma, Chicago, Oxford, 
Notre Dame, New Hampshire, and 
Columbia University.* 


Basically, this history 


talks about residential 
centres for non-credit, 
continuing education. What 


does this have to do with 
Lacolle and your role as a 
teacher? 


RESIDENTIAL LEARNING AND YOUR 
TEACHING 


The structural 
characteristics of residential 
programs Pani into 3 


categories: 1) the physical 
isolation and detachment from 
everyday activities; eS) 
concentration on a topic; and 


3) group support (both 
instructor and student 
support). There is some 
research evidence that shows 
that learning is more 
effective and longer lasting 
when all three of these 
characteristics are present. 
Although many residential 


centres serve only to provide 
continuing education programs, 
many academics have 


incorporated residential 
education into their courses 
in order to deepen learning. 


The relevance, therefore, 
to you may lie in the 
relational aspects of teaching 
and learning. According to 
Lowell Eklund in 'The 
University and Residential 
Education': 


"Probably the most 
significant dimension of the 
residential conference as a 
learning experience is the 
communal element of living 
together with intellectual 
peers. And where intelligent, 
interested information seeking 
humans come together and live 
together while focusing on a 
common intellectual purpose, 
the potential for personal 
growth, mind-stretching, and 
purpose achievement has_ been 
clearly enhanced. There is 
Tittle doubt that such 
conditions of motivation and 
idea-exchange are the most 
ideal for effective and 
durable learning and for 
appropriate application 
through action. The teachable 
moment (the realization of the 
need to know) here converges 
with the carefully selected 
resources, controlled content 
in-puts, and the environmental 
factors to enable a deeper 
immersion into the subject 
matter, while the dynamics of 
group interaction provide a 
social and group spirit to 
make the learning experience a 
stimulating and memorable 
occasion with truly lasting 
effects. "#*# 


An example of research 
findings in effectiveness of 
traditional classroom learning 
in contrast to residential 
learning can be found in the 


work of A.A. Lacognata*** A 


summary of his findings 
concludes: 
a. Knowledge acquisition for 


residential students tended to 
be superior to non-residential 
students; 

b. Knowledge application for 
residential students tended to 
be superior to non-residential 
students; 

ec. Residential students were 
more likely to study outside 
formal class sessions; 

d. Residential students 
associated more with fellow 
students and tended to talk 
more about the class subject; 
e. Residential students tended 
to be more appreciative of 
out-of-class learning and 
interaction with the 
instructor; 

f. Residential students found 
their isolation from problems 
at home signigicant. 


SOME EXAMPLES 


If you think use of the 
Lacolle Centre might be 
valuable, but are wondering if 
it would be appropriate for 
your courses, let's look at 
some examples. 


English Department - Ten 
faculty members and five 
students used the Centre to 
get together to read, compare 
and discuss the scores of new 
texts from different 
publishers. This information 
was used to augment to work of 
various curriculum committees. 


French Department - To provide 
an immersion program for 
students enrolled in the 
French summer Institute. 


Art Therapy Course - 1) to 
encourage more student 
interaction; 2) to integrate 
part and full time students; 
3) to explore more intensive 
experiential aspects of Art 
Therapy. 


Biology Students Association - 
An informal get together for 


students and faculty to 
discuss career potentials, 
eurrent research and to 
explore the controversial 


issues of genetic engineering. 


Education Department - to 
develop a new curriculum for 


Educational Technology 
programs. 

Archaeology - to use Lacolle 
grounds to simulate an 


archaeological ‘'dig'. 


This is just a sample of 
a few of the activities that 
take place at the Centre. Our 
Own evaluation of Lacolle, 
conducted during 81-82 showed 
that of 20 "organizers! 
surveyed, 20 thought the 
experience was successful, 
that it met their objectives 
and that they were eager to 
“continue using the Centre. 
Eleven when asked, "to what 
extent did the fact that you 
used a residential, off-campus 
location improve the quality 
and the content of your 
program or course' eleven 
responded great improvement, 
two stated considerable, one 
stated some and 6 did not 
respond. As one professor 
wrote: 


"Tt gave the class a 
whole new attitude towards me 
and towards each other...New 


friendships were formed and 
trust, rather than competition 
was demonstrated in 
assignments and peer 
evaluations. This experience 


appeared to affect their 
reactions in other classes as 
well. I see Lacolle as a 
humanizing influence, the 


difference in really knowing 
students and professors adds a 
deeper dimension to 
education". 


When students were asked 
the same question (out of 97 
responses) 54 stated great 
improvement, 11 stated some 
improvement ands) 30) dad snot 
respond. Some of the comments 
included the following: 


- It helps 
education 

- It increases enthusiasm and 
motivation 

- It builds cooperation 

- It broadens the subject 
because of the greater 
exchange of ideas. 

- It takes one out of books 
into readity. 

- It brings faculty and 
students closer together 

- It encourages 
self-expression. 


personalize 


the statft of the Lacolle 
Centre is available to help 
you design, plan and implement 
programs or classes. Booking 
for January through April will 
take place in mid-November. 
For more information call Jane 
or Noreen at locals 397 or 344 
at Loyola. 
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"Even in education man remains 
a social animal. Consider how 
often education has burned 
brightly at -a common hearth, 
where men gathered together in 
company to warm their hands at 
its flame.. No doubt the lamp 
of wisdom can burn in solitary 
shrines and even in dismal 
lecture halls. But for many 
it will not burn brightly, if 
at all, unless fanned by that 
social corporate life which 
both educates and makes 
education attractive." 


Sir Richard Livingstone 
On Education 


TEACHING DEVELOPMENT GRANTS 


Thanks to a special grant 


from the Rector, 


together with some funds from our budget we are 
able to make approximately $15,000 available for 
small grants to individuals or groups of faculty 
improving teaching and 


for projects related to 
learning. 


Application forms 


available from our 


Office. The deadline for our receiving completed 


application forms is Friday, 
If you would like further 


December 3rd, 1982. 
information or an 


application form please contact us at local 397 or 


695. 


